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¢ OVERVIEW OF CAREER EDUCATION .

j\
. \ A soctety's survival 1s dependent on how well 1ts members perform certain roles. The Oregon
t State Board of Education, in cooperation with the educational community, has identified
. six important hfe roles in which students should demonstrate proficiency. They are.learner,
individual, producer, citizen, consumer, and.family member.

\ A comprehensive learning system must provide opportunities for eack student to explore
and prepare fon: these and other roles at the appropriate interest and comprehension level.

These life roles are a framework for a contemporary curricuium. .

» | individugl myst learn to function effectively in the identified life roles. The major focus of

\ career educhtion, however, is the role of producer. Learning experiences within, the

-+ curniculum should be provided to develop the attitudes, knowledge, and skills that will help

students become aware of the many gareers through which 1o fulfill 4hs role of producer

and which enable them to perform successfully in the occupation of their choice. The

development of .the_ability to perform”as a producer will assist each student in the other
related life roles. -5 '

Career eduzzti?a,.as an integral part of the turriculum, presents the concept that each

\J

Career ecucation 1n Oregon encompasses. learning experiences from the elementary through
the post-secbndlaﬁw\evels, and hds three primary objectives: (1) promote learning about self
. n the.world of work;-{2) provide opportunities to explore occupational fields; and (3)
provide opportunities for career preparation leading to employment and/ar further training.

Al

. The compiete’ céareer _ed[:cation program begins with the students’ earliest schooling
experienpes and exXtends through their adult life. It encompasses: ’
. Lo | ‘ N -
The development of Career Awareness, usually in grades K-8 but also provided at
other levels for students who are at that poiat in their career development.
4 ' . ’
. Opportunities for Career Exploration, emphasized in grades 7 through 10 but also
e ava'il.able to all secondary, post-secondary, and adult students.

. ;o Och/pationa/ Preparation centering on Lareer cluster programs 'at the 11th and

' 12th grade levels. © . ' :
- Occupatiaral Specializatign through occupational preparatpry and supplementary °
‘{brograms usually offered through community. colleges, apprenticeships, privatis,
‘&vocational-technical schools and four-year colleges and universities. .

) *

[} T w . . . . ’
w..Gareer Guidance servicés—gvailabte at all levels to give continuity to the students
3 B . .

.« - - career development. \
A

[ <
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) P CAREER AWARENESS AT THE EI‘.EMENTARY'LEVEL
. SOy .
AR .
iatnon objectives are manifest at the eleméhtary level as career awareness. Under a
kad curriculum, career awareness is not 8 séparate subject but is-qevelbped in
within traditional subject matter argas. The §cope_of each subject changes to
ie many occupational careers related 1@ Yhe topic being studied. .
- . 'b:.,, N

i

. As with the’
and 1ts relatipnship with other life roles. Morecver} the dig

i ’ - e % .
é('mre career education program, caréer pwareness emphasizes the producer role
’ nRty of all work is stressed by
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. .

; . i N -
.

Q . ot 1 . T " Y.

LRIC 7 | A

N




/ » . - . ’ - [4

. ~

examining the contributions of a variety of occupations to society. The student is-the focal

point of career awareness learning activities intended to implement the career development ..
. process As a departure point, students are encouraged to examine personal needs in relation .
tQ various occupations. : . .

An awareness‘prog'ram provides opportunitles for learners to participate actively in:

’ . .
. . . @

- Making decisions that relate to their career development. . ’

P Discovering their occupational aptitudes and interests. -

Developing their individual learning styles—the ways they learn best.

‘ .
Expressing their self-awareness as it relates to_career development, occupational _
interest, and the role of the producer.

’ Te [ .
PROGRAM ADMINISTRATION.AND COORDINATION L

School districts have submitted-long-range plans to establish career education as a part of

‘the curriculum. Individual elementary schools should be encouraged to develop plans for the
Career awareness camponent that supports the district’s long-range philosophy and program ‘
for caresr education. Each plan should prescribe oppoftunities through which students can |
acquire knowledge about work, self, occupational rolés, decision-making“skills, communi- . }
cation, and physical and mental skitfé:rélated to careers. The section on student outcomes |
on page three suggests the instructianal objectives which the career awareness program N
should be designed to meet. To insure that implementation will occur, the long and )

short range plan should be developtd by the staff with active participation by district ‘

- administrative persqnnel. -

Ul

e
1 ’

An emphasis on'aésessmen{ and evaluation should prevail throughout the development of
the career awareness program, even though some of the student outcomes are not easily

» measured. It can be assumed that certain outcomes may not be observable until later in the
student’s life; but it will bg helpful to develop a method by which a student’s experiences
-and progress can be‘record .

. .. .
Administrative organizational patterns should be developed to assist in the implementation .
of ‘the planned program. Djstrict administrators should have the opportunity to supply and
interpret data on curricujum development. Experience suggests that three major ideas
support successful curriculgm change:
. 1. Each individual’s ;job needs’ to be defined and should include expected program
Qutcomes. i ’

) [ - ' .

! N ) ' .
2. Staff members should participate in the decision-making process of the organi-
. zation. - . ..

.
-~ [ .

= 3. . Staff autonomy and,creativity is a necessary component to allow individuals to .
.manage their own jobs. . ) . , ’
Research and exemplary projects in career education conducted in Oregon have demon-
strated . the- vplue of considering theé following practices in planning for program and
coordination: *

.
’
- - . .

Q : i . .2
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ST Community resources are vital to the awareness program. They must be used to

.. p

.

- ) ‘
‘One administrator should coordinate the entire district program.,

Final respongs;bnllty for ndividual Building programs lies with the principal.
.‘ -~ ({ . - «

-— . A bugldsﬁgéosqrdinatofj with teaching experience, should be appointed for each

o ele@hta’f‘y’ building. This persdbn must have allocated time and a clear definition of

-~ responsibilittes and authority. The staff should pérticipate in the development of .
the.job description and the selection of the"coordinator. S N

<

‘.‘p‘(f'{\‘{'

e acquaint the students with the community of which they are a part. Interviews,
field trips, and speakers will enhance.students’ awareness of their surroundings. A
planned approach to the use of community resources that eliminates duplication )
and provides cogrdination is imperative. The plan should provide for coordination
with other district educational programs which may be using community resQurces. .

A

. Liaisop should be\maintai’ned with the district or area Career Education Advisory
Committed. >

-0 STUDENT OUTCOMES o F, .
This section will help teachers build a curriculum. based on broad objé.ctlves, Teachers .
should develop specific learning activitigs‘ to develop the broad objectives. -

Currtculum Tenets

There are four curriculum tenets inherent in the student outcomes:

1. Students should be provided opportunities to develop attitudes and acquire
knowledge about the world of work. ,
2. Students should be able to identify their individuality and continue to develop a - i
relationship with-an occupational role.
- v .. N » ~ - . .
3. Students should experience activities in decision-making, communicating, and
creating as related to the world of work. :

4. Students should develop physical and mental skills related to careers.
. » j. {
, ASumptions . )

.~ -

" The student outcomes expressed below are founded on certain assumptions, i.e., each
student is: -

Unique, with individual needs and aspirations.
A separate personality with theright to pursue individual potential.
Likely to participate if given a meaningful role in the etducational process. -

Capable of participating in methods of inquiry.

Capable of learning by discovery. ~

wr
Fs
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“Able to acquire téchnical kridwledge regarding an occupatigipal role. "+ -~ .
:;:- e & =

A time frame for the student outcomes is suggested, Ssuch as, “'by. the end of grade three”

and “by the end of grade six.” The third and sixth grades should be viewed as check points

in the student’s career development. School districts should adapt these objectives to their

situation. . '

" Qutcomes . .

. s

"1 Students should be grovided opporturiities to de\;elop attitudes and acquirq knowledge
about the world of work. -t .

By the end of the third:grade, students will be able to:

’

« Identify and describe the roles of family members.

. ) o ot .
: Begin to understand the  relationship of the producer life role to family,
citizep, consumer, individual and learner life roles.

Identify parents’ occupation(s).
. »
Describe where parents work, » .

~

Identify and describe variods taslés the student'performs within the family. . -

® i3

. Begin to identify workers in thé community. :

Recognize that some work requires individual effort and other work requires group ‘ ) '
. participation. e M

Understand thé need for a monetary system.
Rgcognize w?‘\y most members in a community seek work
By the end of the sixth grade, students will be able to do such-thingsas: " o -

identify the work of others and realize ap individuals dependencé on other
members of the community. ; o

Understand that the\’home environment is a factor ig career dévelopment, .

Move from identification of workers to an understanding of work as a need of
socigty. . . ~ . -
. . ~ N

‘Understand the community as a resource for career development.

N

[ - -
Understand the school environment as a resource for career development.

ve

‘Participate in an ‘economic systen'\. and know the differences among production,
disttibution, and consumption,

«

]
Acquire and demonstrate knowledge abput economics and its impact on the
citizen, family, individual,-producer, learner, and consumer life roles. '

-

Be aware of a varie.ty#of careers for exploration in the junior high school. -
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Be aware of job classification systems and participate in activities thatrelate to the
" career cluster concept. ) 5

4

2. Stwdents should be able to udentnfy their individuality and - cqntnnue to develop a
relationship with an occupational role,

~ *

By the end of the third grade, students will be able to do suc-h things as: _' 7

Describe self in relationship to family and school. . : 8

-Describe the uniqueness of individuals ang haw individual uniqueness applies to the ~
family, citiz‘en,Aindividual, producer, learner, and consumer life roles. -
. \ |
Begin .to appreciate, understand, and function in a constructnve manner in -
relationship to the physical environment. $ .

PR

Recognize acceptable behaviors in the home, school, and community.
“~ 4

.
. . N

Begin to develop interpersonal skills. .

. \Recognize fearning in school as one factor in career development. .

1

By the end of the sixth grade, students wil} be able to do stich things as: .

‘ Identify addmonal interpersondt skills and understand how these SklllS affect the
life roles. . * :

.
[N

Understand and identify” strengths and weaknesses of individuals and how these
characteristics affect job choices. . :

Recognize that dlfferent expernences may create different work habits and
attitudes. . .

Evaluate personal strengths, weaknesses likes and dislikes as they apply to present
career intecests. i ‘

-

3. Students should experience activities in decusuon makung, communucatmg, ‘and creatmg , -
as related to the world of work. . .

By the end of-third grade, students will be able to do such things as:

.

Participate in play as formative exercise for future habits within the work role _(e.g.,
creative and dramatic role playing). . .

Identify examples of interpersonal relationships.

-

Identify examples of decision-making in the career development process,
Identify and use basic methods of communication.

Develop an awareness of the need for creativity in marly.eccupations.

By the end of sixth grade, students wiil be able to do such'things as’ -

Identify and participate in a decjsion-making process. - ) .




\{' | ’ ' . :v . -
) . ' ' i |
' Identify communication skills negessary invarious bccupations.

e Develop an awareness of the way basic methods of.communication help individuals
’ complete work tasks and partlcnpate in life roles.. .

- - . . . . . ) ‘ -~
, Identify examples of decusnon—maknng |n the occupational role. . !

.
s

4. Students should develop physical and mental skills related to careers.
By the end of third g_rade, stadents will be able to do suchthings as: ) -

! . . Become aware that the world of work requires ‘certain physical movements or
" skills. . .

’ . v -

- >

Begin to |dent|fy and understand the relataonshnps among classwork activities, and
‘choice ln caréers. - AN . .
Bthe gnd of sixth grade, students will be able to do such thlngs as:

Demonstrate that certaun occupations require certain physical movements or SkI”S
Apply skills obtained to demonstrate:
_‘job performance in the-classroom.

ey —

the relationships of skills with careers. . : .

- . N . ..

N A L "‘ -
' STAFF DEVELOPMENT

A -

Teacher Competenc1es

The teacher 1s the Key element 1 des:gnlng and implementing a planned program of career

. awareness. U\alnzmg the following list of needed competencies, the administration should be

" . able to assess the teachers’ abilities and should provide a planned program,_ of staff
development Each teacher must be able to:

Develop and utilize Iearnirig.activities that foster desirable attitudes regarding the.
worth and function of work. .

12 v =

- . : - » -
: : PR

Understand the school district career education program and identify a personaf
role in"that program.
. . Assnst students in understanding that responsibility and decision- maklng are parts '
. of the career development process.
<
Identify major occupations'-and jOb characterlstlcs which relate to learner .
’ experlenceand interest. - . . ' ‘ oL

[y -

-

Identify people in the communnty who are willing to talk about their occupatlons )

' . © with students. .
- Recognize the direct application of competencies developed in the required'subject . .
T . - 7 -areas to the producer life role, . - |

W<

e p— gt
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Identlfy organizational patterns and levels of jobs in |ndustry, busuness and
government, and d|scover ways |n whlch they affect the mdwldl_;al worker
In-service- 15 the~most nmportant~component in preparation for program |mplementat£n and
operation.- Followung are sBpre concepts to consider in organizing and conducting in service

Dfograms, . A ) . - . "
Staff in-service can |nclude all district elementary staff or just buufdlng personnel.

-~

To mayntain staff competencies, in-service should be continuous arid self'renewing.

. .
- . .

In- servrce at the district level should be |nformat|ve as weII as furictional. The
|nformat|on received from these meetings provrdes content for burldlng level
meetlngs .

Building Ievel in- servuce should stimulate creative curriculum devetopment and
actuvrty based program |mplementat|on . .

’ - .

L 4

‘Plahning Staff Developm'ent Lo . .

The jollowrng goals and objectives should be used as a guide in estabhshlng a staff
development program for a school or district. These objectives should be considered

-

mintmal. Individual schools and districts sho}xld supplement them wuth their specific goals -

- and ob;ectnves .. . y

GOAL 1. Develop an understandung {)f the scope and drmensnons of career education. -
Objectives: . S ;o

! Al t.' -‘ . . .

Teachers will be able to:

Demonstrate that/yreer educatlon 1S the|r responsrbrllty

c

Identify and demonstrate the relatnonshlp of career awareness to exploratlon
-career preparatuon and career specralnzatlon - o ,

- - — * ¢

Provide examples of career education as a develoomental process.
. ~ 3

' . .

3 ’ -

_ GOAL 2: Develop a positive attitude about career awareness.

-

Objectives: ' ) .
Teachers will be able to:

Demonstrate career awareness as an integral part of their existing curriculum.
\ - ’ '

*Identify positive learning activities for classroom use. - -
4

Implement and assess activities related to career awareness.

. - . [N .
GOAL 3: Develop the skills to evaluate career awareness. .
- Objectives: ) RN . 0 ’ N
. N o
Teachers will be able to: % e
L) ° * ) '.
7 ’ .
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. . . .
Ideotify and implement strategies, for eealua'ting the career awareness proces
» [+ .

Participate in a training program to provide skills in evaluation.

: ¢
Supplemental Staff Activities : ’ ) .

activities tah increase staff competericies.
Consideration should be given to: .

Short-ternt

Individual stiidy and observation of workers on the job.

ov N

ployment in business and industry.

~

Collect, record, and interpret vital.information for the evaluation process.

¢
<

While in-service is the basic element of staff development, the effective use of other

~

\

Individual research/study projects in such areas as institutional plans, visual '

aids, curriculum, etc.

" Enrollment in credit career edqsation courses.

R Study of existing programs in other schools.
[ * -

Y ’
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GLOSSARY OF TERMS .

‘ Advisory committee: A group, usually from outside the field of educatlon
: - with current and Substantigl knowledge of jobs !and
L . occupations, selected to provide advice on "technical
. . - matters for various career education programs. i
Assessment: . A survey* of the present condition of the total career
oo, ’ - education program.
Career cluster: "A grouplng of occupatIOns for career development

: .purposes based on the identical and similar teachable
. skill and knowledge requirements they have in cammon.
v : It"is anticipated that 15-20 such’ groups . will, be
. o representative of the spectrum of manpower needs and
. ' Co job opportunities. - .
. . Career development: - . Sequential steps necessary to insure each student or
. .- : derly progress toward a career goal. (Examples of career
development tasks: [a] developing a positive concept,
L . [b] understanding the decision-making pPocess, {c]
: K acquiring knowledge and skillg in occupatuons and work

« . o L settlngs)

Career guidance: ' That process whuch affords each student the opportu-
s _ pity to0 complete his career development tasks. - ° '

-
L3 . -
[}

‘ . ‘Commdmty resources, - Those human and physical assets within the community
facilities, equipment: ] that provide assistance to the school in carrying out
. their educational’ progran'us )

4
A

Evaludtion: A barotcess within the system that mfeasures whether the
s . .y . -predetermined objectives of thé career education pro-
) ) _gram are being met. '
' ‘ - - N
‘ Goal: ‘ 5 A broad §taten3'ent'of instructional intent.

Individualized instruction: A delivery system which is pérformance based, individ-
’ vally paced,-and designed to meet the Ieamiﬁ/g needs

* and styles of individual students. ** )

-~ . -
» Y

[N . ¢

Interdisciplinary: Activities which, involve twoor -more disciplines that
LT ! - . show the relationship and; application of comhmon
—_ i . competencies. .

. Key occupations: ’ ' Occupations that ar e representatlve of thercommunity’
¢ ' . | or segmen‘ts of the labor force. in respect to numbers
R ‘ emplo,yed and required competencies.

Longrange plan: The career educatlon developmental plan required by
- the State Boar’d of Education. It must first have been:
. ¥ ' approved by the district schoot board? L

“«
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« - .
Staff competencies: Knowledge, abilities, attitudes, and skills needed by the
© staff to operate a quality career education program
g ’ - ° . . *
‘Student outcomes® Pupil performance in terms of predetermined objectives.
. Work experience: " Activities of a student learner in a work environment
- ’ that are supervised jointly by. the school and’ the .
: . cooperating training agency.
\ .
4 . . - .
P . » i L
s . . ‘
. 2 4
L3 4
]
L) . ’
M 0 ? , e
) P
. .
- ) ’\
‘ . - -,
Ay G ) . - -
, S
[ ] ’ 8 ' ’ .
e ) . .-/, ’//. -;
r * : . i
-.. . . -
| . ' :
i r -
\ .
| T N
- . . - - . . PO -~ . -
|
E : ] - ) - 'n
‘ .
o X :
y . »
. . ' 1 3 . ‘.
. a R ’ 10 ‘

ERIC; L ( ' T R

. .
v




NAME’
Sharon Blair
Ken Box
Jane Brandt.
. Dave Carmen

-

Q\Leoqard Carpenter

T Frank Cross
John Davies

Don Gilles
Al Goetz
Al Grubb

Jeanette Hamby

_ Richard Holloway

Margaret Lorenzen
3
Jerry McBath

Claude Morgan

Don Plummer

. Bob Sylwester | -

Ray Th@s

Eugene Vinarskai

3
Tom Williams

Roy Van Horn

"Regional Coordinator,

AD HOC ADVISORY COMMITTEE .

Tea{:her,-Area i
Coordinatc;r, Career Education
Su;)ervisiné Teacher

Assistant Principal‘—Co_unselor

Assistant Director in
Instructional Support

Department of Education
Specialist, Career Awareness

Coordinator, Program
Development

-~

Carcer Education
(.

Specialist, Elementary
Citizenship Edueation

Sch)ool Board Mémber

'Specialist, Career Education

" Personnetl Development
Teacher, Area 1l
Director of Instruction ™

Specialist, Guidance and
Counseling | ¢

Principal
Professor of Education

- . ®
Specialist, Science Education

Regional Coordinator,
Career Education

Specialist, Career Exploration

Principal

x " FOR ;
CAREER AWARENESS GUJDELINES . .
. 14 -
ASSIGNMENT SCHOOL : . .

Normandale Eiémentary, Portland
Beave‘n.*ton School District

Albanyr'S ool District No. 5

Mt. Vernon E letsgntary, Springfield:

Partland School District -

Oregon State University

Oregon Department of Education’

Qregon Department of Educaticn
° L

Multnomah County |. E. D.

Oregon Department of Edutation

Al

Hillsbero

. Oregon Department of Education
9

S
William Clark Elementary, Portland

Tigard School District
Oregon Depértmébt of Education
- y

$

Highland Elerdéntary, Saiem., Ny

University of Orégon
+\
Oregon Department of Education

_“Washjngton County 1. E. D.

. Oregon B\epartment of Education

- . ;o7
Mt. Vemnon Elementary, Springfield -




